10 Changesto NCL B from the Teachers of the Year

1) Fully fund all education and assessment progriduat are federally mandated.
2) Allow all states to utilize a growth model fmreasuring individual student achievement over time.

3) Use multiple methods of assessment to evasiatient learning accurately and report the results
the public.

4) Include language that appropriately addredsesimique needs of students with exceptionalities
(disabilities as well as gifts and talents) whitetinuing to set high standards for all students

5) Provide assessment information to teacherdimely manner and professional development in
effectively utilizing such information, so thatcén inform instruction that will improve teachingda
learning.

6) Evaluate current sanctions for failing Adequégarly Progress and replace them with proven
methods of enhancing achievement.

7) Develop and fund programs that promote meaninggrent and family engagement.
8) Modify assessments and set realistic goalEfglish Language Learners.

9) Ensure every student is taught by a Highly EffecTeacher who receives ongoing professional
development.

10) Include programs for school leadership devekpthat addresses the need for administrators to
become instructional leaders who conduct regusstbom observations and provide productive
feedback to teachers.



Full Funding

Needed change:
Fully fund all education and assessment programsdhe federally mandated.

Unfunded mandates create an undue burden on lodatate resources. If a program is important
enough to be mandated, then it should also be tunde

Why the changeis needed:

If our schools are going to ensure each studenstasess with high expectations and standards that
include a rigorous and comprehensive curriculummggess should insist on the full funding of ESEA
programs at their authorized levels.

NCLB regulations state that “Nothing in this chaggkall be construed to authorize an officer or
employee of the Federal Government to mandatestdiwe control a State, local education agency, or
school’s curriculum, program of instruction, oragiation of State or local resources, or mandate a
State or any subdivision thereof to spend any fumdscur any costs ot paid for under this chapter”
We believe that this section of the law should hkreeed with vigor equal to that being applied to
states and schools to meet Adequate Yearly Pragress

As educators, we have learned that there is aiffegehce between what is authorized (how much
Congress knows we should spend) and actual fur{dihgt resources are provided to meet our
students’ needs).

Since its 2002 inception, the President has fade@quest and the Congress has failed to apptepria
funding levels promised in the NCLB Act. In 20@ngress authorized $26.4 billion and only
appropriated $22.2 billion. Each year since, tap lgas grown wider. In the current fiscal yea7220
$39.4 billion is authorized but only $23.7 billi@ras appropriated. President Bush’s education hudge
for 2008 is no better. Using 2007’s authorizalewvel (NCLB is not authorized beyond 2007) of
$39.4 billion, the President has requested only&Bdlion. If Congress accepts the President’s
request, it would bring the cumulative shortfatice enactment to $70.9 billion.

I mpact:

Oklahoma school districts struggle with the faetttfederal program teachers must be rehired pwior t
the time they are notified of the amount of funiasytwill get for the year. School districts arerth
forced to come up with the money to pay the sadaiy time when their federal funds are being cut.

Just this past week, one of the TOYS was told syphiacipal that their elementary "lost money"
because there are a few schools within her digtrattdid not meet AYP and therefore face sanctions
tutoring, transportation--that must be paid witktdct funds. The money has to be diverted from
schools experiencing success in the district tsghwho are not - "Robbing Peter to pay Paul'. Some
schools do need additional funds to meet the nekdsallenging populations, but to take it awayniro
successful schools within the same district maygpluer schools at risk. We could ultimately end up
in a “ping-pong” match, redirecting of funds to@wineedy source every year.



Growth M odel

Needed change:
Develop a growth model for measuring individualdeiot achievement.

No Child Left Behind set out to close the achievetgap. If the law is going to achieve this goat, w
need to acknowledge the growth of struggling sttglesmile challenging our gifted students,
particularly in lower-income schools.

Why the changeis needed:

Nearly all the rewards and punishments in NCLB foeo how many students are testing at
“proficiency” by the end of the year—a middle-oktload benchmark determined by each state. If we
can focus instead on how much progress each sthdsemhade over the course of the year, we do two
things:

1. Create an incentive for the best teacherski ¢da the lowest-performing students. The same
applies to the best principals taking on the lowestorming schools and the best superintendents
taking on the lowest-performing districts.

2. Encouragall students to continue improving their academidskiStudents who enter the year far
below grade level usually need more than one yebetome proficient, even when they are provided
with an excellent teacher. Affirming their progseéeward proficiency is critical to their success.

Students who enter the year far above grade I&eelld be pushed just as hard as their peers td.exce

Impact:

Aaron entered my™ grade class as a non-reader. By the end of e lye had advanced to a level
24 as measured by the Developmental Reading Assesgust shy of the level 28 designated as
“proficient.” His remarkable achievement shouldado&nowledged as a success on the part of Aaron,
his family, his teachers, and his school.

When Maria entered my'®grade class, she was already reading dhgrdde level. In lower-income
schools like mine, the staff is often desperataise standardized test scores to avoid beingput i
school improvement—a designation that tends torgtigze the school as a failure, drive away
qualified staff, and strip both resources and aatoyfrom the school community. A child like Maria
will pass with a “proficient” score whether or rsfte is pushed to achieve her full potential.

In my class of 20 lower-income students, Marianis of six in the Gifted and Talented program.
These gifted lower-income students have the bmitaand the academic skills to go to great
universities someday, and they have the first-Hamvledge of their neighborhoods to transform their
communities. If they are to develop perseveramtellectual risk-taking, and joy in their work,abe
students must be challenged.

A growth model meets the needs of students atémds of the spectrum, the Aarons and the Marias,
by pushing them to achieve their full potentialprovides the most meaningful measure of effective
teaching, particularly for teachers in lower-incosa@ools. A growth model also provides the most
effective means of attracting and retaining higtffgctive teachers, principals, and superintendents
our neediest schools.



Multiple M ethods of Assessment

Needed Change:
Use multiple methods of assessment to evaluaterggidccurately and report the results to the
public.

We need a more holistic approach to assessingrdtiedening for the purpose of providing
accountability-- one that balances qualitative gudntitative analysis. Standardized assessments do
provide statistics and data for a baseline thato@aunsed to guide decisions made to improve student
achievement on a large and generalized scale.d&tdired assessments do little to measure the
degree to which students progress in their aldiitgcquire knowledge, think independently, develop
unique, creative solutions to a problem, collab®with others;, make value judgments, develop new
knowledge from old, or any number of other accostptients we deem as necessafy@htury

skills. People on both sides of the standardieetidebate acknowledge that these tests measure a
narrowed band of learning and marginalize poputatiof students. Remarkably, even while
supporters and detractors alike agree that theleaiiors do not present a complete picture of iegin
standardized testing remains the cornerstone afodetcountability. As with the issue of develapin
growth models that address the needs of diffeearhers, assessment must also be responsive to the
variety of ways that students demonstrate theimnkadge.

Why the changeis needed:

Comparing student achievement globally raises tpiaie questions about the intrinsic nature of the
social, political, and economic structures of thalent populations being compared. Yet we did just
that to justify famous educational doctrines sueli@83’s “A Nation at Risk”. Similarly, althougmo
a smaller scale, we could say that comparing stuglgievement nationally or even community to
community raises similar questions. (For exampéeatuity gap between large urban, small rural, and
wealthy suburban populations.) Yet we do just thatreate “The Nation’s Report Card”. When we
examine the same premise inside an individual dass, teachers can answer these qualitative
qguestions easily. You can’t rely on a standardimed¢hanism for assessing holistic achievement
because students are not standardized. The ide&AL ... ... WILL.... BY...... " becomes a
ridiculous premise when accounting for individusiiners’ needs and ways for demonstrating what
they really know and are completely able to do.

I mpact:

My school was deemed low performing and non-imprgwver two consecutive years putting us into
the sanctioned position of offering choice whiledocting the required improvements necessary to
raise student achievement. We were commendedéaxs Yater by our State’s Board of Regents as
one of the fasting improving schools in the stafeo years later we are struggling to continue to
retain our improving status. Our original sucoess be tied to implementing a variety of strategies
which included intense focus on specific areascaflamic content, trying new curriculum materials,
and most importantly an openness to utilizing iratoxe approaches to engaging students in their
learning. One of the observations made duringdtiesssful, high stakes time was the collaborative
nature our learning community employed in tacklng problems and teaching our students. As
testing has been expanded to all grades startigade three, we are seeing a negative impact on ou
ability to sustain and utilize the strategies #wdbled our original success.



The beginning of a school year is a critical timedetting the stage for an exciting and dynamic
environment for learning and for establishing a reatam for engaged and active participation. It is
also a time for setting expectations, goals angaugor a wide range of young learners. With the
looming pressure of testing in October, many ctaw®is hunker down immediately to the task of
reviewing test type questions and test takingegiias. This is not the same as teaching to thebais
it is essential in preparing concrete learnersafepecific type of task. As a school community we
were asked to postpone certain activities untdrafie testing period had passed. Many of the
activities on this list included some of the cotiedtive and integrated “outside the box” strategies
had found successful in engaging students in legrmparticularly effective in reaching at-risk,
disconnected, passive, and non-compliant learners.

Many teachers in the building feel that the schyaalr now begins in November because this is when
the “real” teaching can begin. How can we be imprg learning and raising authentic achievement
by cutting into dynamic instruction by two montteck year?



Special Education

Needed Change:

Include language itNo Child Left Behindthat appropriately addresses the unique needsudiesits
with exceptionalities (disabilities as well as gi&ind talents) while continuing to set high stamisafior
all students.

The reauthorization of NCLB should implement thikof@ing changes:

* Provide IEP teams with the authority to deternhoe individual students with special needs will
participate in state-mandated assessments (whétioeigh general assessments, assessments
with accommodations, or alternate assessmentigrrtitan insisting on 1% and 2% rigid caps on
the number of students allowed to take alternatiboamodified assessments;

* Implement state assessment systems that trackdndivstudents’ academic growth, and allow
multiple measures of assessment to determine stpdegress;

» Regarding the Highly Qualified Teacher provisiondiCLB, multiple measures should be used
to determine a Special Education teacher’s prajessicompetence;

» Authorize additional funding to support and expagifted education programs.

Why the Changeis Needed:

As educators we strongly support NCLB's effortetsure that students with exceptionalities are
being held to high academic standards and aredadlin public accountability measures. The current
legislation’s mandates, however, run contrary tmsof the premises in the Individuals with
Disabilities Education Improvement Act (IDEIA), wdhi calls for individualized curriculum and
assessments that determine success based on primyvasd goals and objectives in a student’s
Individualized Education Plan (IEP).

Changes in the current law are needed for theviaig reasons:

* Some students who meet the eligibility criteriafeceiving special education services cannot, by
definition, meet grade level proficiency expectati@t the same rate as their non-disabled peers;

* Many students with disabilities are being blamedliieir school’s inability to make Adequate
Yearly Progress (AYP), which increases negativeqqrons and discrimination toward an
already vulnerable population, and is reversingesbard-won inclusion efforts;

» Allowable state assessment accommodations do wayalmatch IEP accommodations;

» High-stakes standardized testing has in some @asesmsed the level of dropout rates and
retention of students with disabilities;

» Curriculum for students with disabilities is beingrrowed to increase remediation efforts in
reading and math while eliminating diverse learropgortunities such as vocational/career
readiness, functional life-skills, and electiveattkeep special learners engaged in school and
prepare them for life after graduation;

» There are an estimated three million children wifts and talents in the U.S. whose educational
needs go largely unaddressed.

Impact:

| have witnessed too often the hurtful consequentasigid law that does not adequately address th
needs of students with exceptionalities. Highepdut rates, lowered self-esteem, lack of intareat
narrowed curriculum, and humiliation of studenttwvgpecial needs are merely a few of the



unintended effects of NCLB. The recommendatiortirad above have the potential to improve
educational outcomes and facilitate engaged legmoyportunities for all students with special needs



Timely Test Results

Needed change:
Provide assessment information to teachers in alyimmanner so that it can inform instruction that
will improve teaching and learning.

NCLB reauthorization frameworks must address thewarhof elapsed time between each state’s
standardized testing window and the date when stymkrformance data is received. The timely
delivery of test results must be an essential nafrstandardized testing practice if educators are t
effectively use student performance data to assesgular programs, implement standards-based
instruction, and report “Adequate Yearly Progreas’mandated by the current law.

Why the changeis needed:

On a national scale, large disparities exist in‘timeely” delivery of standardized test results to
individual State Departments of Education, lochlasxt districts, and classroom teachers. In current
practice, contracted and in-house scoring compalgkager test results to some states within thirty
days of their respective testing windows while ottevait data for up to six months. States testing
October generally receive results between FebraagdyApril; those testing in March receive results
between July and September. Several states hagelle@hscoring contracts due to a lack of timeknes
and/or inaccuracy in scoring. Others have reluttated to remove most or all written responses in
order to shore up reporting schedules, thus pgshibiting higher-level thinking components of thei
assessments.

Delayed reporting of test results also compromisesability of state and local educators to utilize
data in proactive decision making. Evaluationsuwficular programs, school improvement plans, and
individualized student learning goals are subsetiydevalued when any piece of the performance
picture is missing. Classroom teachers know tlegjufent, accurate feedback promotes effective
educational growth. Delayed feedback leads to &xaapathy and inaccurate assessment of
instructional practices. Although a systematicitesschedule is not needed in order for states to
effectively utilize student performance data, tiyneporting of such data is essential.

I mpact:

Each year | encourage my students to do their atesbkest on state standardized tests, yet many
remain unmotivated by assessments results thaimenmaystery to them until well after the school
year has ended. As my students set goals for acadmprovement, their enthusiasm wanes if these
performance “snapshots” lack the appropriate Misjoivhen compared to classroom or district
assessments. My students invest in the here andinasder for a test to be taken seriously, feedba
must be timely and reinforce or redirect individgahls. My students are empowered to take charge of
their education by understanding and utilizing thadividual performance data. My colleagues and |
take the time to help them own the results an@ét¢ognize that standardized tests depict only one
aspect of their academic portrait. Once studemsvatl-informed, they become increasingly vested in
their overall growth.

Timely, accurate test data enables students, Ea@md educators to make sound educational
decisions. Regardless of state testing schedudés reporting must be delivered to state and local
educators in a timely manner in order to advandlalmorative decision making and ultimately student
performance.



Replace Sanctions

Needed Change:
Evaluate current sanctions and replace them withvpn methods of enhancing achievement

NCLB must develop an intervention model for schabé fail to meet AYP that is consistent with
current research. If we are to close the achievegemin our country, we must create a network of
assistance and leadership for students, teacheérsdmninistrators in schools of need. We must also
recognize that failure to meet AYP benchmarks masndrom various circumstances, none of which
will be remedied through punitive sanctions. Ratlkkallenging educational environments can best be
overcome with focused goal setting, encouragemahn@onitoring of individual student growth, and
professional development and support.

Why the changeis needed:

Should schools be held accountable? Of course!|8lloely be penalized and demoralized in the
process? Of course not! We must begin to addressdtioeconomic and cultural issues of why
schools are not meeting AYP. Sanctions need teplaced with funding for prescriptive
improvement, celebration of growth, empowermerteathers, and opportunities to attract staff with
leadership and exemplary teaching skill-sets. G@mcare reactive measures that have showntittle
no improvement in school performance. They oftetleumine school efforts by creating a powerless
environment. Rather than spend funds to fix a gmobfunds should be focused on prevention and
development.

Present NCLB School Improvement Sanctions for SishBeceiving Title | funds are intended to
motivate schools to improve academic performandbade students/subgroups failing to meet AYP.
But rather, they are humiliating punishments tliathfer drain an already taxed system. In accorld wit
current brain research, we need to strive to createols for students and teachers that possess a
balance between challenge and low threat. “Exdessssand threat in the school environment may be
the single greatest contributor to impaired acaddearning.” (JensefM,eaching with the Brain in

Mind) Sanctions are threatening: to districts, whittlers to administrators, then to classroom teachers
and unfortunately to students. Schools failing getmAYP are provided with no incentives to
encourage improvement. Families in schools faillmgeet AYP are offered Transfer/School choice
options the third year of failing to meet AYP anudbotring provided by an outside source the fourth
year with the sole financial burden for providimgrtsportation and tutoring falling on the under
performing school. Per the Gallop Poll four oufieé respondents (80%) prefer offering help to
students in schools in need of improvement. OnBg brefer transferring those students to a different
school. Schools with more sub-group populations ate at a higher risk of these sanctions simply by
the make-up of their school, while other environteare rewarded with no sanctions simply as a
result of a population that is more homogeneouseMén extremely diverse school boasting 25 sub
groups fails to meet AYP in just one of those stdugs, the sanctions are the same. There is no
mention of the growth and achievement of the sttedend staff in reaching AYP for the other 24 sub
groups. The employment of these sanctions reefdaxdism”: discrimination against people based on
where they live. This is not to suggest lower dgads for sub groups or challenging learning
environments, but rather flexibility, time and soppn realistically attaining them rather than
punishment and shame through sanctions that daduvess the issues. We can recommend that every
child reach minimum competency, but it is foolisithink they will all do it at the same rate giviée
disparity that exists in communities across oumtgu



Impact:

Painted Stone, one of the most a diverse elemestéigol in Kentucky, has increased their AYP from
13/14 subgroups to 18/19 subgroups in a one-ye&friame. This school is tailoring their services to
meet the needs of their increasingly unique popraf hey are on their way to meeting the needs of
all students in their school. Rather than celebtta¢ fruits of their labor, they incurred NCLB
sanctions. It is defeating to school leaders, teechnd students who work so hard to make progpess
be humiliated in district reports and local newsgrapas failing. It also confuses parents and the
community who are pleased with the education ttteidren experience at that school. In addition,
funds have been rerouted from other schools witherdistrict that are meeting AYP to Painted Stone
to enable the school to increase services. Thigevsasuccessful learning environments in the
process.

A neighboring district, less than 10 miles fromrRad Stone Elementary in Kentucky, boasts the
highest per capita income in the state and hasgndisant populations to report as subgroups. The
media gave them front-page headlines reportingttiggt have been successful in meeting NCLB
standards in their schools. That is deceiving ¢oghblic, who has little knowledge of how scores ar
reported.

The fifth year of failing to meet AYP requires thehool be restructured with one option being to
replace all or most of the school staff, includihg principal. The TOY from lllinois recently met a
young man who attends Southern lllinois Univeraitg attributes much of his success to his teachers
at Sherman Elementary School on Chicago’s Souté. $ld credits them with having a direct positive
influence on his life, keeping him on the straightl narrow. He ascertains that he was able toefind
way out because of his teachers. Should he retuginérman Elementary, he would not find his
teacher there. They were the first school in tBettJremove every faculty member and administrator
from its payroll. NCLB and sanctions incurred froiwt achieving AYP are all about numbers, but any
successful educator (or parent) knows that learagogrs through relationships, which unfortunately
cannot be quantified into AYP data.



Par ent | nvolvement

Needed change:
Develop and fund programs that promote meaningduépt engagement.

There is an irrefutable positive correlation betwparental involvement and student achievement.
The influences of the home are fundamental to la eriving at school ready to learn. Parents {plan
the seeds for all future learning and instill ieitrchildren attitudes which will help them in thei
school careers. Involved parents who work togethttr teachers and demonstrate the importance of
an education can make the difference between d aiib succeeds, and a child who performs poorly.
Teachers know that parents are doing the bestcdueyvith regard to raising their children and being
advocates for education with the resources thathiage available. No Child Left Behind needs
strengthen this important home/school connectiofubhgling parental education programs that will
help children thrive. Furthermore, legislation de¢o be developed which will provide working
parents with paid time off for school visits, pareanferences and for volunteer activities in the
schools their children attend.

We realize that, as professionals, we need torfewd ways to reach out to parents. Spanish
immersion programs for teachers must be fundeda@ase the number of bilingual teachers.
Attendance advocates can help parents get truzsérsis back in school by overcoming the obstacles
that too many families face (transportation issdagcare for younger students, lack of medical)care
Family rooms in schools would provide educationatenals, access to community resources, and
even educational programs (such as English clagsgsyents.

Why the changeis needed:

There is great emphasis in America on teachertyyald on how teacher quality is the single bigges
factor impacting student success in the classroBarent effectiveness is no less important. Parent
who read to their children, help with homeworkeatt parent conferences, demonstrate positive
attitudes about schooling and education, volurttearork in their child’s school and encourage hard
work, ensure their child’s success in school, dtichately in life. American parents work hard.
Parents of disadvantaged students often work nharredne job, thus making it difficult to attend
school events and reinforce learning in the ho@kildren whose parents do not value education have
no reason to value it themselves. Programs nekd fonded which will provide parents of struggling
students the information and strategies they neée effective parents. Parental involvement needs
to begin at birth and continue through high schddter all, children do not come with instruction
booklets. Parents, particularly those of struggktudents, need to learn how to be effective with
regard to their children’s educations, so thatr@atron does not have to pay the price later irfdhm

of welfare or incarceration.

I mpact:
In Omaha, the Family Room at Gomez Heritage Eleargrs#chool is always buzzing with parents
reading to younger children, making educational @gor talking with a family advocate.

Parent conferences occur throughout the year jpusdllic schools, however many parents do not or
cannot attend a conference. Too many parents tmewnferences and can’t even talk directly to
teachers because they don't speak the same langliagehers report having conferences with high
achieving students’ parents, but seldom see trenpaof students who aren’t achieving. In addijtion
homes of disadvantaged students are often beinigyrjust one parent whose time is very limited due



to work and household responsibilities. Many ptref struggling students were struggling students
themselves, and need support and encouragementegdid to helping their own children be
successful in school. Parents need to know whHadppening in our public schools, yet they often do
not attend school events or volunteer to help dbeir child’s school. They just cannot find tirae

or do not know what to do. Parents who are grapged time off from work would be able to form
the home/ school connections successful studeat®dunate to enjoy. In addition schools need the
funding and support to offer tutoring classes teepts whose children can not demonstrate basic
skills. This measure will significantly improveustent achievement in America’s public schools.



English Language Learners

Needed Change:
Modify assessments and set realistic goals foriEnglanguage Learners.

As a result of a large number of ELLs performingiy on standardized assessments, many schools
fail to make AYP and are subject to a series ofamive actions. By definition, ELLs are not

proficient in English. Consequently, ELLs willsggle with any assessment that is written in Ehglis
Also, very few ELLs are represented in the normdarof state standardized assessments. Moreover,
ELLs exit the subgroup once they attain Englislglaage proficiency. For AYP calculations, these
students are counted for only two additional y@atse ELL subgroup. Demonstrating improvement
on annual standardized assessments for ELL subgisgxtremely difficult due to the constant

ingress and egress of group members.

Why the changeis needed:

Understanding how students acquire a second laeguaghelp explain the poor performance of ELLs
on standardized assessments. NCLB mandates Eldesdssessed in reading and writing after just
one year in U.S. schools. Second language adquisgsearch shows it can take the average ELL five
to seven years (or more depending on the studimtigal education in his or her native language) to
develop full academic language proficiency in Esigli

We propose including ELLs in the NCLB accountabifiystem in a more appropriate manner. First,
allow states to use AYP growth models that ackndgéeprogress in student achievement within the
year or over time. Second, permit the use of @étirye measures to provide a multidimensional
perspective of student growth such as performamasedor holistic assessments. Third, increase
research and investment in reliable and valid assests for ELLs, including native language
assessments. Additionally, until a normed and fietded English Language Arts assessment (with
representative samples of ELLS) is developed, aflitates to use the English Language Proficiency
test to meet federal requirements. Lastly, stsiesild also be allowed to incorporate additional
measures into an accountability index to assessg&lrtormance in schools (NEA 2005). Such
measures could include attendance, graduation impedt rates, percentage of students taking honors
and AP classes, and results from other state aradl dassessments (NEA 2005)

| mpact:

| watched a third grade ELL who has only been is tiountry a little more than a year struggle with
the reading passages on the state assessmener Ais pccommodation, | orally translated each
lengthy passage in Spanish. He was unable to engplog reading strategies such as underlining key
information and referring back to passages to ans¥g¢ questions. His responses included some
written words in English with many linguistic ersorTo a certain degree, his responses were a
measure of his English proficiency rather thandsiademic aptitude. Additionally, a test secticat th
would normally take an English native speaker twark to complete, took this ELL student an entire
day. It is important to note that ELLs are not gudeed accommodations. For example, if a school is
unable to find a translator for a particular langgiethe ELL is required to take the assessmenbwith
translation. Moreover, if a student does not rez@passing score on the assessment he will suffer
academic consequences.



Highly Effective Teachers

Needed change:
Ensure every student is taught by a Highly Qualifieacher who receives ongoing professional
development.

This model should include these components: comenitrto all students, the ability to manage and
monitor student learning, and capacity for reflecti Effective teachers need to model lifelong
learning by engaging in professional research, ldpweent and learning communities. Let us look to
teacherglemonstrating their effectiveness in the classroom rather thahthe qualifications for
entering it. Teacher effectiveness should be nredson two key indicators: improved student
achievementhat is measured by individual growth model assessments and evaluations by their
principals or peers.

Why the changeis needed:

Current NCLB legislation focuses on a teacher gt right certification to enter the classroom.
This focus leaves little room for evaluating a teaxts current effectiveness based on multiple foofns
assessment. In continuing to meet the diversesngfealur students, including students in special
education and English Learners, we have to go legontent knowledge to a teacher’s proven
effectiveness in raising student achievement.

Impact:

Susanne Frensley is an amazing teacher who wadeskks Tennessee’s 2007 Teacher of the Year.
We have so many dedicated teachers across oumrgadliat to be selected as the best in your state is
an incredible and humbling honor. Put yoursebusanne’s mindset several years ago. Because of
her dedication to reach all students and her comenit to find alternative ways to make that happen
for students who aren’t “turned on” in some of ttaalitional course offerings, Susanne pursued
coursework to be able to offer art history classean alternative fine arts course for the studants
her high school. As students took the course, thend a teacher that could communicate with them,
who demonstrated enthusiasm, a commitment to legyand the ability to create a welcoming and
safe environment for all. As a result of her @8pthe courses have been offered for several yatrs
waiting lists to get in.

Now fast forward to today and put yourself in Susss classroom. You will see a teacher who is no
longer considered a certified or highly qualifieé¢her under the current NCLB definitions as
interpreted by her state. Just a few months h#iging been selected as the top teacher in hey; stat
she has had to have two letters sent to the pavéhey students letting them know that their ckild
teacher is no longer considered certified or highlglified. All but two of the courses she is taag
will need to be dropped for the following year. ®hsharing her experience, she sdyke real loss

is experienced by the students. They thrive isetltbasses, and there is a place for all childremiy
classroom and | can now no longer offer them thpgdastunity.”

The current NCLB teacher quality section states ¢hah individual state must have a plan to ensure
that all teachers of core academic subjects atdyhgyalified. If a teacher is deemed not to be
certified or highly qualified, parents are to beified. The school has to establish annual, medder
objectives to ensure that they meet this require¢raed report that information to the state. We ldou
agree that being highly qualified is essentiaMalued results in the classroom, but Susanne’y stor
demonstrates that the intent of the law is curyesitiodds with its application when it comes to



determining a highly qualified teacher. The oppoitly is at hand to embrace the changes needed so
that Susanne’s story doesn’t get repeated andtoldren are not cheated of what they deserve.



Effective Leadership

Needed change:
Include language in NCLB that addresses the needdministrators to become instructional leaders
who conduct regular classroom observations and iplproductive feedback to teachers.

No Child Left Behind will close the achievement gbghe law recognizes the importance of
outstanding administrators. Their quest will béetmd our nation’s educators to challenge all stteden
to utilize their higher order thinking skills toaeh their maximum potential. The new legislatiorsinu
address the lack of wording in the current docunt@evelop a definition of both a highly qualified
and highly effective administrator. The law musbaconstruct a mechanism that will provide
continued support in both training and time thdt priovide administrators with the resources
necessary to create an environment that is condueilearning. NCLB legislation should include the
development of a national certification programddministrators.

Why the changeis needed:

Current NCLB legislation is focused solely upon &aleicator. The importance of having an effective
teacher in the classroom cannot be under valuedchiers are in direct contact with the students on
daily basis, and should be held to the higheststais. However, the most important central figare
the learning community remains the administratn. administrator has the ability to change the
climate of an entire building or district in eithepositive or negative manner. Administrators deeh

a direct impact on the lives of the student popaitat Schools require strong leadership to thrive.

The role of administrator is challenging. Schauis filled with students who require an enormous
amount of personal attention. In many cases titasschool administrator who shoulders the brfint o
that responsibility. This leaves little time fatrainistrators to focus upon instructional leadgrshi
Much less time is available to develop programsetationships that will foster the growth of a
positive and productive learning environment. Assult, educators work as individuals instead of a
team. Equations like this yield negative resulisslministrators become burnt out and unproductive.
Teachers are more likely to become frustrated aefldctive. In the end, it is the students whdesuf
the most.

Presently, many new administrators are unpreparéake the jobs they are filling. A degree from a
graduate program is not enough to prepare thertéorigors of an administrative position. Therais
definite need for a formalized mentoring prograt thill give administrative prospects the
foundation they need to find success. Additionaltgre is the need for ongoing training and theeti

to develop programs that will lead to the creabba positive climate at the building level. Itis
imperative that both administrators and educatersmtluded in the development of this model. Their
experience and input is crucial to the effectivengfsthe implementation of the final product.

I mpact:

The development of legislation that helps produceng instructional leaders will have an immediate
impact on the learning environment. Administratei$ have both the ability and the tools requited
help all members of the learning community credigcas and a vision that will challenge our chitdre
as never before.



Teaching for Tomorrow

To this point, we have discussed how No Child Befhind must change to better meet the present
needs of the students, parents, teachers and sahibolmake up our educational system. We’d like to
close our statements by taking a moment to dideoasall of us — families, educators and policy
makers alike — must work together to shape oudwdnil's future.

Thomas Jefferson wrote that “institutions must gadin hand with the progress of the human mind”
and advance to keep pace with the times. To preparehildren to meet the social, political,
economic and environmental challengesheir times, education needs to expand its vision beyond
traditional constructs. Policy and practice mesiect our need for responsiveness, vision, infnomat
and collaboration. The curricula and methodologieschoose, the teaching we practice, and the
assessments we use to measure our success nwastkalbward this goal.

Teaching for tomorrow means going beyond the cargaular focus of the industrial age. Success in
the 2% century will require a flexibility of thought, aability to identify problems and create solutions,
and a willingness to change on personal, profeagiand societal levels. Our curriculum must eaabl
our students to think creatively as well as criticabout their ever-changing status as civic
participants, family members, and workers. It nfaster the entrepreneurial spirit needed to thiive

a rapidly changing global market. It must engeradeillingness to tackle complex social, political,
and environmental challenges. It must developrmédion and communications literacy and
corresponding ethics — critical areas in a globalety whose every means of thinking and knowledge
building are already being transformed by techngloinally, our curriculum must teach the health,
wellness and life skills necessary to become pai§oand socially responsible global citizens.

Already, we as teachers incorporate these new elsni@o our practice. Our work itself reflects the
change we seek. We collaborate. We questionssunaptions and challenge our own beliefs. We
incorporate the development of artistic and crestiinking into all areas of teaching. We create
curricular models that respond to the needs otourmunities. We embrace technology as a tool, and
study its effect on thought and communication. Wésv education as a lifelong process of growth in
response to ever-changing needs.

We are educators. We know how to create the dondifor successful teaching and learning within
our schools. To teach in the way we must, howeuerensure that all children, schools, and
communities are equally prepared to face the ahngdle which lay before them -- we must also work
to achieve Jefferson’s vision of holisticstitutionalchange. This can only be done in full partnership
with leaders and policy makers. Today, we invite leaders and policy makers to join our effort.

For No Child Left Behind to truly help prepare eltildren for the world before them, it must risetwi

us to this challenge. Education policy must embdiabroadening of content, and assessment systems
must measure learning and growth comprehensivetgy must assess the development of creative
thought, interpersonal and intercultural commumazgtcollaborative knowledge building, cross-
contextual awareness, and other skills areas adilyemeasured by today’s standardized instruments.
They must enable communication of knowledge inca8rspectrum of media. As a whole, they must
beauthentic— as closely connected as possible to the leagtntext and purposes.



We cannot afford to hesitate. Our global competittave already begun developing and implementing
curricular models and assessment systems whictoatidge this 2% century need for flexibility and
creativity. In a sense, these conditions highlibketvery need we’re describing — to address our
weakened global standing in education, our edusakeaders and policy makers must think creatively,
flexibly, and collaboratively about what we teabby we teach it, and how we measure achievement.

To be sure, this is a tremendous challenge tdf als an education. But it is a challenge whichygla
directly to our strengths as a nation — a challdngespond to a critical national and global isaite
the vision, innovation, and creative spirit. Angcarhas always been at its best when responding to
such challenges. We believe that by working togietive can become the change we seek.



